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	ACRONYMS

	ADEA
	Association for the Development of Education in Africa

	AIDS
	Acquired Immune Deficiency Syndrome

	AUC
	African Union Commission

	CSO
	Central Statistics Office

	DQAF
	Diagnostic Quality Assessment Framework

	ECCD
	Early Childhood Care and Development

	EFA
	Education for All

	EMIS
	Education Management Information Systems

	HIV
	Human Immuno-deficiency Virus

	ICT
	Information and Communication Technology

	ISCED
	International Standard Classification system of Education

	MDGs
	United Nations Millennium Development Goals

	MoE
	Ministry of Education

	NFE
	Non Formal Education

	NSO
	National Statistics Office

	ODL
	Open and Distance learning

	OVCs
	Orphans and Vulnerable Children

	RIPET
	SADC Regional Implementation Plan on Education and Training (2007-2015)

	SACMEQ
	Southern and Eastern Africa Consortium for the Monitoring of Education Quality

	SADC
	Southern African Development Community

	TVET
	Technical and Vocational Education and Training

	UIS
	UNESCO Institute for Statistics

	UNESCO
	United Nations Educational, Scientific and Cultural Organization
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DEFINITION OF KEY TERMS

1. EMIS - A System for organising and processing Information for the Management of Educational resources and services

2. ISCED: International standard classification system of education produced by UNESCO in the early 1970’s to serve as an instrument for ‘assembling, compiling, and presenting statistics of education both within individual countries and internationally’. The following are the ISCED levels for the different education sub-sectors: [Source: UIS Global Education Digest 2007]
a. ISCED 0. Pre-primary Education: Programmes at the initial stage of organised instruction, primarily designed to introduce very young children, usually from age 3, to a school-type environment, and provide a bridge between the home and a school. Upon completion of these programmes, children continue their education at ISCED 1 (primary education). 

b. ISCED 1. Primary Education: Sometimes called elementary education and is normally between seven or eight years, from age 6/7. This level gives pupils a sound basic education in reading, writing and mathematics along with an elementary understanding of other subjects such as history, geography, natural science, social science, art, music and religious education.

c. ISCED 2. Lower (junior) Secondary Education: Programme typically designed to complete the development of basic skills and knowledge which began at ISCED level 1. In many countries, the educational aim is to lay the foundation for lifelong learning and individual development. The programmes at this level are usually on a subject-oriented pattern, requiring specialised teachers for each subject area. The end of this level often coincides with the end of compulsory education.
d. ISCED 3. Upper Secondary Education: Programme typically designed to complete the development of basic skills and knowledge which began at ISCED level 1. In many countries, the educational aim is to lay the foundation for lifelong learning and individual development. The programmes at this level are usually on a subject-oriented pattern, requiring specialised teachers for each subject area. The end of this level often coincides with the end of compulsory education.
e. ISCED 5A. Higher Education: Largely theoretically based programmes (intended to provide sufficient qualifications for gaining entry to advanced research programmes and professions with high skill requirements). The second stage (ISCED level 6) comprises programmes devoted to advanced study and original research, and leading to the award of an advanced research qualification – these programmes are therefore devoted to advanced study and original research and are not based on course-work only.

f. ISCED 5B. Tertiary Education: Based on programmes that are generally more practical, technical and/or occupationally specific. It is mainly designed for practical skills acquisition and know-how needed for employment in a particular occupation or trade or class of occupations or trade – and mainly targets the labour market.

g. (ISCED level 5B and parts of ISCED 3). Technical and Vocational Education & Training (TVET): Education which is mainly designed to lead participants to acquire the practical skills, know-how and understanding necessary for employment in a particular occupation or trade (or class of occupations or trades). Successful completion of such programmes normally leads to a labour-market relevant vocational qualification recognised by the competent authorities (e.g. Ministry of Education, employers’ associations, etc.) in the country in which it is obtained. 

h. Non-Formal Education (NFE): Refers to any organised and sustained educational activities that do not correspond exactly to formal education. Non-formal education may take place both within and outside educational institutions, and may cater for persons of all ages. Depending on country contexts, it may cover educational programmes to impart adult literacy, basic education for out-of-school children, life-skills, work-skills, and general culture. Non-formal education programmes do not necessarily follow the 'ladder' system, may have varying durations, and may or may not confer certification of the learning achieved.

i. Special Needs Education: Refers to educational interventions and other support designed to address special learning needs. This term has come to replace the older term 'special education', which referred mainly to the education of children with disabilities, usually in special schools or institutions. Moreover, the concept of 'children with special educational needs' now extends beyond those who have physical or other disabilities to cover also pupils who are failing in school for a wide variety of other reasons that are known to be likely to impede a child’s optimal progress.

3. Formal schooling refers to successful attendance of Primary and Secondary or High School. 

4. Institution includes schools, training centres, polytechnics, colleges, and universities. 

5. Students or pupils refer to learners being taught in institutions.

6. Educators/Teachers (or teaching staff): Persons employed full time or part time in an official capacity to guide and direct the learning experience of pupils and students, irrespective of their qualifications or the delivery mechanism, i.e. face-to-face and/or at a distance. This definition excludes educational personnel who have no active teaching duties (e.g. headmasters, headmistresses or principals who do not teach) and persons who work occasionally or in a voluntary capacity in educational institutions. A Trained teacher is one who has received the minimum organised teacher training (pre-service or in service) normally required for teaching at the relevant level.

7. Expenditure on Education
: 
a. Total public expenditure on education. The sum of the expenditure on education and education administration made by local, regional and national/central governments, including municipalities. Intergovernmental transfers are excluded.
b. Current expenditure on education. Expenditure for goods and services consumed within the current year and which would be renewed if needed in the following year. It includes expenditure on:
i. Staff salaries;

ii. Pensions and benefits;

iii. Contracted or purchased services;

iv. Other resources including books and teaching materials;

v. Welfare services; and

vi. Other current expenditure such as subsidies to students and households, furniture and minor equipment, minor repairs, fuel, telecommunications, travel, insurance and rents.

c. Capital expenditure on education. Expenditure for assets that last longer than one year. It includes expenditure for construction, renovation and major repairs of buildings, and the purchase of heavy equipment or vehicles.

8. Purchasing power parity (PPP)
. The currency exchange rates that equalise the purchasing power of different currencies. This means that given a sum of money, when converted into US dollars at the PPP rate (PPP dollars), will buy the same basket of goods and services in all countries. In other words, PPPs are the rates of currency conversion which eliminate the difference in price levels among countries. This, comparisons between countries reflect only differences in the volume of goods and services purchased.
9. Internet refers to a public web presence.
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INTRODUCTION

Education is one of the essential tools in development. In recognition of this, developing countries place high priority on human capital investment.  Education enriches peoples’ understanding of themselves as well as the world around them. It improves the quality of peoples’ lives, thus becoming a source of social benefit to both the nation and the individual. Economic productivity tends to increase with higher investments in education and this tends to lead to a reduction in poverty. 
Cognisant of the benefits of education, the SADC secretariat has developed the Regional Implementation Plan on Education and Training (2007-2015) which is harmonised with the African Union Plan of Action for the Second Decade of Education for Africa (2006-2015). The AU Plan of Action focuses on seven priority areas namely, Gender and Culture; Education Management Information Systems; Teacher Development; Quality Management; Higher Education; Technical and Vocational Education and Training; and Curriculum Development including Teaching and Learning Materials. SADC’s Plan has incorporated these seven areas, and added two more priorities (Early Childhood Care and Development – ECCD, and Secondary Education). It also has Quality Assurance, Harmonisation of Qualifications, Open and Distance Learning (ODL), HIV and AIDS and Information Communication Technologies (ICTs) as cross-cutting issues to be integrated into the nine priority areas.
This document presents a conceptual framework which is used to support the approach taken to identify the indicators proposed for monitoring and evaluating the SADC Regional Implementation Plan for Education and Training. 
This document has five chapters: 

· Background information
· The SADC Regional Implementation Plan on Education and Training
· Monitoring and Evaluation Framework

· Indicators

· Implementation
CHAPTER 1: BACKGROUND INFORMATION
The eight-year SADC Regional Implementation Plan on Education and Training: 2007-2015 (RIPET) has taken cognisance of key international frameworks, in particular, the priorities of the African Union Plan of Action for the Second Decade of Education for Africa (2006-2015), and other international commitments such as Education for All (EFA) and the United Nations Millennium Development Goals (MDGs).  
It aims at addressing some of the key challenges affecting education development in the region such as: 
· the limited access of learners to secondary education, technical and vocation education and training (TVET), and higher education; 
· inequitable access of learners to education in general, especially by the disadvantaged groups such as women, orphans and vulnerable children (OVC), the disabled and people from rural areas;  
· the variable quality of education at all levels as evident in high repetition and drop-out rates; 
· the high numbers of inadequately trained and qualified teachers; 
· irrelevant curricula and the mismatch between the supply and demand of education and the world of work; 
· the shortage of relevant and appropriate teaching and learning materials; 
· the lack of current and relevant data for planning and monitoring and 
· the negative impact of HIV and AIDS on the education and training sector.
RIPET highlights the importance of developing policies to revitalise and deliver quality higher education to meet current demands by introducing the use of ICTs in education, and establishing links between higher education and other levels of education.  It underlines the importance of establishing Centres of Specialisation and Excellence, as proposed in the SADC Protocol, in the region. 
In addition to the seven themes of the AU Plan, RIPET has identified the need for increased utilisation and development of Open and Distance Learning (ODL), and the need for establishing Junior Secondary Education in member states to harmonise the education system in the SADC region. 
Vision

SADC’s vision is that of a regional community with a common future that will ensure economic well being, improved living standards and quality of life, freedom and social justice, and peace and security of its people.

The above vision is the framework upon which the SADC Protocol on Education and Training – which promotes a regionally integrated education system in terms of access, equity, relevance and quality of education – is anchored. The aim of the protocol is to ‘harmonise, standardise and make equivalent education and training systems across the region by 2020’. Achievement of this aim can only be possible with the successful implementation of the SADC Regional Implementation Plan on Education and Training (2007-2015). 

Mission statement

Among the key strategic interventions for achieving this is the development of policies at national level, development and implementation of regional norms and standards, and building capacity of its Member States to be able to provide the necessary data and information for monitoring SADC’s own Regional Implementation Plan.
CHAPTER 2: THE SADC IMPLEMENTATION PLAN ON EDUCATION AND TRAINING (2007-2015)
Priority Areas

The SADC Regional Implementation Plan on Education and Training is an executing instrument of the SADC Protocol on Education and Training (2000-2020). It is aligned to major International, Continental, and Regional commitments. In particular, it has adopted the seven priority areas of the AU Plan of Action for the Second Decade of Education for Africa (2006-2015), added two more areas, and integrated four cross cutting ones into the nine areas. 
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Guiding principles

The success of RIPET hinges on how effective it is aligned and integrated into the national plans, the extent of participation of all stakeholders, and the variable geometry in the implementation. Additionally, strategic partnerships must be fostered with regional and continental organisations through subsidiarity, coupled with effective utilisation of regional expertise and institutions. RIPET’s implementation is routed in the following guiding principles.
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Goals of the Plan

Ultimately, RIPET aims to meet a variety of goals set around its nine priority areas, ranging from eliminating gender disparities to improving the quality and relevance of TVET.  Strategic interventions have also been identified to facilitate the achievement of each goal. The following table lists the goals as outlined in the Plan.
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Expected Outcomes
Among other things, SADC expects to have national EMIS that are both functional and linked to the regional EMIS, and to attain gender equality at the primary and secondary levels backed by increased enrolment and achievement in mathematics, science and technology at all levels. The table below gives a detailed list of expected outcomes.
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CHAPTER 3: MONITORING AND EVALUATION CONCEPTUAL FRAMEWORK
The Concept of Monitoring and Evaluation 
The purpose of monitoring and evaluation (M&E) is to assess and measure the performance of an implementation plan in order to effectively manage the inputs, processes, outputs, and outcomes. These are commonly known as development results. By performance we mean the progress made towards the achievement of the goals. 

The main objectives of M&E can be summarised as
;

· Enhancing organisational and development learning

· Ensuring informed decision-making

· Supporting substantive accountability

· Building a country’s capacity

Learning from experience is a basis for informed decision-making which in turn leads to better decisions and greater accountability. Better decisions improve performance leading to continuous improvement. 
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The M&E process employs Indicators as the means to measure performance, based on the stated goals and objectives. Good indicators are therefore essential in monitoring and evaluating the implementation of any plan, and the purpose of the Indicators Framework is to facilitate the collection, compilation, analysis and availability of information that will be used to monitor progress of RIPET’s implementation by:

· Tracking progress in implementing all the themes 

· Identifying gaps and weaknesses in service provision

· Supporting the planning and management

· Setting priorities, allocating and managing resources 

· Monitoring the input, process, output and outcomes
· Measuring the effectiveness in achieving set targets
· Comparing original intentions with actual outcomes

· Using the lessons learnt (keeping what is working well and improving on what did not work so well) to adjust the Plan. 
Indicators Framework

Any process for identifying and developing indicators needs to be framed by a model or framework that can be used as a tool in the process. Many organisations and countries have adopted various indicator frameworks that assist in identifying indicators. The logic model is most commonly used, with variation, by such countries and organisations. The components of this model include context, inputs, processes, outputs, outcomes and impact. 
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The limitations of the logic model needs to be recognised, and perhaps supplemented with other tools/approaches/models. The proposal of this Monitoring and Evaluation framework is that there is a need for a reliance on qualitative surveys and using secondary sources to supplement the tracking of performance of countries in the strategic areas of the Plan.

Another aspect that needs to be considered when identifying and developing indicators is their hierarchical nature. Such an approach takes account of the vertical dimension of indicators. Indicators can therefore be developed for different levels of the system, namely, classroom indicators, school/institutional indicators, system level indicators or from another perspective, goals, objectives, activities, within the framework of the logic model. For example, an input indicator at one level of the system (say the percentage of learners benefitting from the school nutrition programme) could be an output at the level of activity or the school or region/province, but will be an input indicator when considered at the level of the system. For the purposes of the SADC model the levels will be the level of the classroom (the learner, teacher and text-book) and the national system as a whole relative to the region.
Despite the problems associated with categorising indicators in accordance with the logic model, it remains a useful frame. The following definitions will assist in the categorisation.
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The indicator model needs to allow for contextual flexibility. It may be necessary to adopt a set of core indicators and optional indicators to take into account contextual factors, both with respect to content issues as well as capacity of countries to collect data. The SADC M&E framework is likely, however to focus on outcome and impact indicators.
The development of indices for clusters of indicators will be a useful contribution to the work on indicators. For instance, it will be useful to have an index on some indicators, such as HIV and AIDS where there a number of indicators which proxy for prevalence and impact of the epidemic eg. Mortality of learners, mortality and illness of teachers, attendance rates, etc. Hence weightings need to be allocated for each indicator so that an index can be developed for key aspects of the system.
CHAPTER 4: INDICATORS

Indicators development
The conceptual framework
 lays a common basis for identifying and developing indicators to monitor the SADC Implementation Plan on Education and Training. However, we need to explore what is meant by indicator, it purpose and the criteria one should consider in selecting indicators.
What is an Indicator?

An indicator is generally understood as a measure designed to assess the performance of an intervention or a system. An indicator often refers to either single or composite statistic, but more often than not, it is a composite measure. When a number of indicators are combined with weightings, they provide an index of a particular phenomenon.  

When defined as a set of composite measures, quantitative and qualitative, used to measure consistently and report on the effectiveness of a plan, it distinguishes indicators from individual statistics, such as the number of pupils enrolled in schools, and prefers the use of composite statistics (such as gross enrolment rate). 

Indicators usually have one or more points of reference against which they can be judged. Reference points could include some agreed standard, goal or objective; a past status reading; comparison across entities such as schools, districts, provinces and countries.
Purpose of Indicators 

Indicators have multiple purposes. They can be used to monitor and evaluate the success of particular interventions such as policies, programs and projects; analyse systems or the effects of interventions; communicate trends and measure compliance with norms and standards. 

In the case of RIPET, it is evident that the indicators selected should be used to monitor progress towards achieving all its goals. 

Currently, RIPET already has indicators for monitoring the implementation of specific activities. Hence, there should be two reporting mechanisms – one on the performance indicators listed against the activities (the monitoring) and the other on progress towards the achievement of the goals (the evaluation).
Criteria for selection of indicators

Indicators must measure things that are useful from a management and accountability perspective. This means that we need to be selective when identifying indicators. At the same time, an inclusive approach is required, so that the needs of all countries are taken into account. This is a tension that needs to be recognised and dealt with. 

· Relevance. The indicators should measure educational outputs, outcomes and impacts that are strongly related to the goals and objectives of the Regional Implementation Plan.

· International comparability. The indicators selected should be consistent with those used internationally to enable international comparison. The SADC Monitoring and Evaluation Framework will be using the UIS ISCED classification of education sub-sectors. However, there are likely to be instances where regional-specific contexts may demand new indicators or indicators that may deviate from the international norm. 

· Measurability. Indicators need to be clearly defined and distinct from one another and must be based on measurable and observable data rather than perceptions. A data dictionary linked to the SADC Monitoring and Evaluation Framework will support the measurability of indicators.       
· Interpretability. The indicators should be such that they should be easily understood by policy-makers. They should also allow for clear and accepted normative interpretations whereby, all things being equal, a movement in one direction clearly represents an increase or decrease in the phenomenon being measured.

· Stability and consistency over time. The indicators should have consistent definitions and formulae.  This will make it possible to measure progress consistently over time, and thereby be useful to monitor trends. 

· Ability to be disaggregated. The indicators should have the potential to be disaggregated along relevant dimensions to show differences between populations or other groupings, where disparities exist. They should assist in understanding disparities.

· Validity, analytical rigour, uniqueness, reliability and accuracy. The indicators should be statistically sound and methodologically rigorous and defendable. They should not overlap and must be derived from high quality data sets. They also need to provide valid and accurate representations of the phenomena, or changes in the phenomena, in question.
· Feasibility, costs and timeliness. It should be possible to collect and analyse data for indicators cost-effectively and provide up-to-date current information in the time frames required. 
The SADC RIPET Indicators
This section lists the indicators proposed for monitoring and evaluating the achievements of the SADC Regional Implementation Plan on Education and Training. The indicators are grouped into three areas:

· Indicators that fall outside of the 9 theme areas of the Plan (General Regional Indicators)

· Indicators grouped by the themes but requiring secondary data sources (Secondary Sourced Indicators). Research and specific surveys may be needed to obtain this data.

· Indicators grouped by the themes and relying on national EMIS sources (Core Indicators). Monitoring the education system performance requires, among other indicators, a core set of indicators identified by programs such as the AU, EFA, MDGs and other national and international plans and frameworks. These set of indicators are listed below and are obtained mainly through annual census surveys. They can be analysed and reported every year.This is an approximation as some countries have weak EMIS systems and may require special efforts to obtain the proposed Core indicators. 
The first group of indicators is presented in Table One, while the Secondary sourced and Core Indicators are integrated in Table Two (see below).
	Table One: Indicators outside the 9 theme areas of the Plan 

	
	Strategic intervention
	Indicators
	Definition/

explanation
	Method/

source
	Responsibility

	1
	
	Number of countries with national coordinating body for the implementation of Regional Implementation Plan on Education and Training (RIPET)
	Count of number of countries who have formed national coordinating committee
	Special 

survey
	SADC secretariat

	2
	
	Number of countries who have incorporated RIPET into their national Educational policy documents.
	Count of number of countries who have incorporated RIPET into national plan
	Special 

survey
	SADC secretariat

	3
	
	Number of countries which have incorporated RIPET into their national legislation documents
	Count of number of countries who have incorporated RIPET into national legislation
	Special 

survey
	SADC secretariat

	4
	
	Standards and benchmarks for performance of centers of specialization have been developed
	Standard and Benchmark document produced
	Special 

survey
	SADC Secretariat


Table Two: Core Set of Indicators


 
	1. Gender and Culture

	
	Overall objective: To eliminate gender disparities and ensure gender equality, girls and women empowerment throughout the education system while enriching the system with positive values of African cultural values

	No.
	Strategic intervention
	Indicator
	Definition/Explanation
	Method/

Source
	Monitoring 

framework
	Frequency4
	Responsibility

	1
	Mainstreaming of human rights instruments into education policies and plans
	Number of countries who have incorporated human right issues into national education policy document 
	Count of number of countries who have human rights instruments incorporated into or written into national education policy
	Special survey/ NEP3
	
	Short term
	SADC Secretariat

	2
	
	Number of countries who have documented a policy on the use of African language for instruction in education and training institutions.
	Count of number of countries who have policy on  development and use of African languages as the medium of instruction
	Special survey/NEP
	
	Short term
	SADC Secretariat

	3
	
	Percentage of schools using African language as the medium of instruction
	Count of the total number of schools who are taught using African language as medium of instruction expressed as a percentage of total number of schools in the country. 
	Special survey/NEP
	
	Medium term
	Member states

	
	
	Percentage of students using African language as the medium of instruction
	Count of the total number of students who are taught using African language as medium of instruction as a percentage of total number of students in the country. 

	4
	Advocacy in order to reduce gender, geographical and social disparities in access, retention and performance in basic and secondary level
	Primary Apparent Intake Rate
	Proportion of all new entrants to grade one of primary (all ages) and the corresponding population of entrance age, multiplied by 100
	EMIS - Annual census
	EFA/AU
	Yearly
	Member states

	5
	
	Primary Net Intake Rate
	Proportion of new entrants in grade one who are the right entrance age and the corresponding population of children of entrance age, multiplied by 100
	EMIS - Annual census
	EFA/AU
	Yearly
	Member states

	6
	
	Gross enrolment rate in Pre-primary, Primary and secondary 
	All learners enrolled in a sub-sector as a percentage of the corresponding population in the age group defined in policy for that education level or sub-sector 
	EMIS - Annual census
	EFA/AU
	Short term
	Member states

	7
	
	
	
	
	
	
	

	8
	
	Net Enrolment Ratio in Primary and secondary 
	Enrolment of only the official age-group for a given level of education expressed as a percentage of the corresponding population.
	EMIS-Annual census
	EFA/AU/MDG
	Short term
	Member states

	9
	
	Percentage of new entrants to primary grade 1 who have attended some form of organized early childhood development program
	Percentage of new entrants to primary grade 1 who have attended some form of organized early childhood development program divided by total number of new entrants to grade 1
	EMIS - Annual census
	EFA/AU
	Short term
	Member states

	10
	
	Gender Parity Index1   in all sub-sectors
	All Female ratio divided by male ratio
	obtained from other indicators
	EFA/AU/MDG
	Short term
	Member states

	11
	
	Percentage of repeaters in primary and  secondary
	Proportion of pupils who attend the same grade they have attended the previous year
	EMIS - Annual census
	EFA/AU
	Short term
	Member states

	12
	
	Completion rate
	Total number of new entrants to the last grade of primary education, regardless of age, expressed as a percentage of corresponding school age population for the same grade. Multiply the result by 100.
	EMIS - Annual census
	EFA/AU
	Short term
	Member states

	13
	
	Transition rates for primary, secondary, tertiary
	The number of learners admitted to the first grade of a higher level of education in a given year, expressed as a percentage of the number of learners enrolled in the final grade of the lower level of education in the previous year.
	EMIS - Annual census
	
	Short term
	Member states

	14
	
	Pass rates for primary and secondary
	Number of pupils (or students) who pass in the national examination expressed as a percentage of pupils (students) who sat for the examination 
	EMIS - Examination section
	
	Short term
	Member states

	15
	
	Percentage of learners out of school at the primary level
	Primary school age children who are not in school
	EMIS  and CSO
	AU
	Short term
	Member states

	16
	Enhance the literacy competencies and develop cultural industries for economic empowerment of women and men 
	Youth Literacy rate 15-24 by gender
	Youth literacy rate is defined as the percentage of the population aged 15-24 years and over who can both read and write with understanding a short simple statement on his/her everyday life.
	Central Statistical Office
	EFA/AU/MDG
	Short term
	Member states

	17
	
	Adult Literacy rate 15+ by gender
	Adult literacy is defined as the percentage of the population aged 15 years and over who can both read and write with understanding a short simple statement on his/her everyday life.
	Central Statistical Office
	EFA/AU
	Short term
	Member states

	2. EMIS

	
	Overall objective: To improve the utilization of current and relevant education data for planning, decision making and monitoring at national and regional levels through the development of comprehensive, integrated, compatible and  functional  EMIS.  

	1
	Developing the utilization of evidence-based planning and decision making tools in education
	Number of countries who have EMIS policy 
	Count of number of countries who have EMIS policy either as a separate document or integrated in the national education policy
	Special survey
	AU
	Short term
	SADC 

Secretariat

	2
	
	Number of  countries with data blank in Global Education Digest for ISCED 1-5
	Number of countries who returned the 3 completed questionnaires divided by number of countries in the region
	UIS
	AU
	Short term
	SADC

 Secretariat

	3
	
	Number of countries who collect and publish educational statistical/information for all sub sectors of education (ECCD, Non-formal, primary, junior, and secondary education, tertiary education, teacher education, technical and vocational education, and distance and open learning education)
	Proportion of countries that collect education statistics by sector (all sectors)
	Secondary data
	
	Short term
	SADC Secretariat

	4
	
	Number of countries with an up-to-date national master list of educational institutions in all sectors 
	Count of number of countries who have an up-to-date national master list in all sectors 
	special surveys
	SADC
	Short term
	SADC Secretariat

	5
	Capacity Building 
	Number of countries who have full time EMIS professionals at provincial and district education offices implementing a decentralized system.
	Count of number of countries who have EMIS staff at provinces and districts working full time for EMIS
	Special survey
	
	Short term
	SADC Secretariat

	6
	
	Number of countries who have a strategy in place for training of EMIS staff
	Count of number of countries who have a mechanism in place to train EMIS staff
	Special survey
	
	Short term
	

	7
	
	School census return rate by sector, public and private 
	Number of questionnaires returned expressed as a percentage of total number of schools on the national master list of schools by public and private schools.
	Special survey
	AU
	Short term
	Member states

	8
	
	Number of countries with current published annual Education statistical Year book (within the year of collection)
	Count of number of countries with current published annual Education statistical Year book (within the year of collection
	Special survey
	SADC
	Short term
	SADC Secretariat

	9
	Build and enhance capacity to effectively manage EMIS at national level.
	Number of countries with qualified personnel power in core EMIS positions (EMIS manager, statistician, programmer, survey administrator)2
	Count of number of countries with graduates in core EMIS discipline (EMIS manager, statistician, programmer, survey administrator)
	Special survey
	
	Short term
	SADC Secretariat

	10
	
	Number of countries who have EMIS budget allocation (indicated in the annual MoE budget document)
	Count of number of countries who have separate EMIS budget shown on the annual budget of the ministry of education
	Special survey
	
	
	SADC Secretariat

	11
	
	Number of countries who undertook a diagnostic quality assessment framework (DQAF)
	Count of number of countries who have undertaken the diagnostic study
	Special survey
	UIS
	Every 5 years
	SADC Secretariat

	3. Higher Education

	
	Overall objective: To ensure the existence of strong and vibrant institutions in the Region that produce quality, relevant and adequately skilled and educated human resources;  are actively engaged in development oriented research and teaching; involved in community service and provide  enrichment of service to lower levels of education.  Such institutions will function in an environment of academic freedom, institutional autonomy and have public accountability.

	1
	Development of policies for the revitalization and delivery of quality higher education
	Number of countries who have higher education policy that promotes centralization and delivery of higher education 
	Count of number of countries who have developed higher education policies which are relevant to the development needs of the country. The policy should be current (1-5 years). Policy that spells out crosscutting issues like HIV and AIDs, gender and financing with budget allocation
	Special survey
	
	Short term
	SADC Secretariat

	2
	
	Number of countries who have structure or mechanisms in place to support dialogue between employers, ministries of education, labor and/or economic planning on manpower planning and other related issues.
	Count of number of countries who have a plan in place to engage different ministries and organizations in dialogue
	Special survey
	
	Short term
	SADC Secretariat

	3
	
	Number of countries who have a documented policy to address the use of ICT in higher education
	Count of number of countries with ICT policy  in higher education
	Special survey
	SADC
	Medium term
	SADC Secretariat

	4
	Establishment and Strengthening of Centers of Specialization in the Region
	Number of centers of specialization established by discipline
	Count of institutions in the SADC region who have been designated as centers of specialization or excellence by discipline
	Special survey
	SADC
	Short term
	SADC Secretariat

	5
	
	Number of centers of Excellency established by discipline
	Count of institutions in the SADC region who have been designated as centers of Excellency or excellence by discipline
	Special survey
	
	Short term
	SADC Secretariat

	6
	
	Number of Higher Education institutions participating in credit transfer schemes
	Count of number of countries who are participating in credit transfer schemes
	Special survey
	SADC
	Short term
	SADC Secretariat

	7
	Ensure clear linkages between higher education and other levels of education to ensure synergies and policy dialogue
	Number of research publications produced by higher education institutions in other levels of education
	Count of number of research publications produced by higher education institutions in other levels of education (i.e by level of education by type)
	Special survey
	SADC
	
	SADC Secretariat

	8
	
	Count of total number of higher education  institutions in the country
	Number of higher education institutions by ISCED classifications and specializations
	EMIS annual census
	
	
	Member states

	9
	
	No of students enrolled in higher education institutions per 100,000 population
	Total enrolment in tertiary education (ISCED 5 and 6) as a proportion of the total population
	EMIS annual census
	AU
	
	Member states

	10
	
	Percentage of graduates by field of study (ISCED level 5) by gender
	Number of graduates in Agriculture, in Education, in Manufacturing and Construction, in Humanities and Arts, in Science individually Divided by Total number of graduates in All programs
	EMIS annual census
	AU
	
	Member states

	11
	
	Gross Entry ratio to tertiary education (ISCED 5a and ISCED 5b)
	New entrants to tertiary education as a percentage of total enrolment in the last grade of the previous level
	EMIS annual census
	AU
	
	Member states

	12
	
	Percentage of Female students by ISCED level (5a (first degree), 5b and 6) as a proportion of total enrolment
	Total Enrolment by female students in ISCED 5 and 6 divided by total student enrolment
	EMIS annual census
	AU
	
	Member states

	13
	
	Percentage of students enrolled in higher education by discipline
	Total number of students enrolled in each discipline as a percentage of the total enrollment in higher education 
	EMIS annual census
	SADC
	Short term
	Member states

	14
	
	Percentage of female graduates in science and technology 
	 Percentage of female graduates in Science by as a percentage of total graduates in Science and Technology
	EMIS annual census
	AU
	
	Member states

	15
	
	Gross Graduation rate for  first degree (ISCED 5a)
	Total number of graduates from the last grade of ISCED 5a, regardless of age, expressed as a percentage of the population at the theoretical graduation age. 
	EMIS annual census
	
	
	Member states

	16
	
	Proportion of SADC students studying in one  other SADC country expressed as a percentage of total (inbound) international students 
	Count of all students from other SADC countries studying in one other SADC country expressed as a percentage of total international students
	EMIS annual census
	
	Yearly
	Member states

	17
	
	The net flow of students in SADC region
	The difference between in-students and out-students expressed 
	EMIS annual census
	
	Yearly
	Member states

	4. Teacher Development

	
	Overall objective: To ensure the provision of sufficient teachers to meet the demands of education systems and to ensure that all teachers are properly qualified and possess the relevant knowledge, skills and attitudes to teach effectively

	1
	Improving competencies of teachers  
	Number of qualified teachers in mathematics and science
	Count of number of countries who have separate policy on teacher development
	Special survey
	AU
	
	SADC Secretariat

	2
	
	Number of countries who have a stand-alone teacher policy
	Count of number of countries who have in-service programs and other teacher development programs
	Special survey
	AU
	
	SADC Secretariat

	3
	
	Number of countries who have mechanisms in place to support teacher development and in-service programs
	Count of number of countries who have mechanisms in place to support teacher development and in-service programs
	
	
	
	

	4
	Improved capacity for research on teaching and learning in general and action research in particular.
	Number of countries who have documented strategy in place for promoting action research and other research endeavors. 
	Count of number of countries who are engaged in action research or other research programs
	Special survey
	
	
	SADC Secretariat

	5
	Enhance capacity for leadership support and supervision 
	Number of countries who have a documented strategy in place for improving school leadership development
	Count of number of countries who have strategy in place for school leadership development programs
	Special survey
	
	
	SADC Secretariat

	6
	
	Percentage of teachers in Non-government institutions by level
	Teachers in non-government institutions expressed as a percentage of total teachers
	EMIS annual census
	AU
	
	Member states

	7
	
	Average Salary of teachers by level in PPP US dollars
	Average salary of teachers in PPP US dollars (see definition earlier)
	EMIS annual census
	UIS
	
	Member states

	8
	To increase the number of qualified and competent teachers in scarce subjects in all Member States
	Percentage of teachers who are certified  as qualified according to national standards by level and by gender
	Number of trained teachers in expressed as a percentage of total teachers by level and gender
	EMIS annual census
	
	
	Member states

	9
	
	Percentage of female teachers by level
	Number of female teachers expressed as a percentage of total teachers by level
	EMIS annual census
	
	
	Member states

	10
	Develop a regional instrument/arrangement on recruitment and retention of teachers, academics and researchers to attract and retain professionals
	Number of countries who have developed regional instrument/arrangement on recruitment and retention of teachers
	Count of number of countries who have strategy in place for recruiting and retention of teachers
	Special survey
	
	
	SADC Secretariat

	11
	Encourage bilateral arrangements and exchange programs for teachers, academics and students among Member States
	Level of bilateral arrangements and exchange programs for teachers, academics and students among member states
	Existence of exchange programs between countries teachers academics and students among member states
	Special survey
	
	
	SADC Secretariat

	5. Quality Assurance and Qualifications Framework
	
	
	
	
	

	
	Overall objective: To ensure that the education systems in the region are harmonized and produces qualifications that are credible, of integrity, portable and mobile and countries recognize each others’ qualifications.     

	1
	Strengthen quality assurance systems 
	Number of countries who have developed norms and standards for quality assurance systems
	Count of number of countries who have developed norms and standards as a benchmark for monitoring quality
	Special survey
	
	
	SADC secretariat

	2
	To establish equivalencies of qualifications in the region 
	Number of countries who have established and documented equivalencies of qualifications in the region
	Count of number of countries who have developed standards for equivalencies
	Special survey
	
	
	SADC secretariat

	3
	To establish national and regional  qualification frameworks
	Number of countries who are developing a national qualifications framework for all sectors
	Count of number of countries who have developed national qualifications framework
	Special survey
	
	
	SADC secretariat

	4
	To incorporate gender and culture into the curriculum, teacher education and staffing systems
	Number of countries who have incorporated gender and culture into curriculum, teacher education and staffing systems
	Count of number of countries who have incorporated gender and culture into curriculum, teacher education and staffing systems
	Special survey
	
	
	SADC secretariat

	5
	
	Existence of policy on registration of all education institutions (including private TVET) with a government Ministry, particularly Ministry of Education.
	Count of number of countries who have a known procedure to register education and training institutions
	Special survey
	
	
	SADC Secretariat

	6. Quality Management
	
	
	
	
	
	

	
	Objective: To support improved access, relevance, equity and efficiency of education in the Region through the development and implementation of quality improvement and management systems at national and regional levels.

	1
	Development of a quality improvement and management framework  
	Number of countries who have established functional committees for reviewing quality improvement and management frameworks of the various sub-sectors of the Ministries of Education
	Count of number of countries who have established committee to review quality
	Special survey
	
	
	SADC secretariat

	2
	Promote research on link between learners and teaching and learning 
	Number of countries who have a strategy in place to promote research on link between learners and teaching and learning
	Count of number of countries who have established research programs on link between learners and teaching and learning
	Special survey
	
	
	SADC secretariat

	3
	Monitoring and measuring learner achievements 
	Number of countries who have a strategy in place for monitoring and measuring learner achievement through their involvement in international (PASEQ or SACMEQ or TIMS) or national surveys
	Count of number of countries who have a strategy in place for monitoring and measuring learner achievement
	Special survey
	
	
	SADC secretariat

	4
	
	Average Pupil-textbook ratio in Primary grade 6 (Mathematics and English)
	Number of books per pupil in grade 6 for Mathematics and for English
	EMIS annual census
	
	Yearly
	Member states

	5
	
	Pupil-Teacher ratio by level
	Average number of pupils per teacher by level (Primary and secondary)
	EMIS annual census
	
	Yearly
	Member states

	6
	
	Percentage of repeaters in primary and  secondary
	Total number of repeaters expressed as a percentage of total pupils by level
	EMIS annual census
	
	Yearly
	Member states

	7. Open and Distance Learning

	
	Overall objective: To improve the quality, delivery and effective deployment of ODL to improve access to quality education and training
	

	1
	Increased utilization and  deployment of ODL
	Number of countries who have and use ODL strategies at the different levels (primary, secondary, post secondary and tertiary
	Count of number of countries who have and use ODL strategies
	Special survey/EMIS/SADC Secretariat
	
	Yearly
	SADC secretariat

	2
	To enhance the quality and relevance of open and distance learning programs
	Number of countries who have a strategy in place to enhance the quality and relevance of open and distance learning programs
	Count of number of countries a strategy in place to enhance the quality of ODL at different levels
	Special survey/EMIS/SADC Secretariat
	
	Yearly
	SADC secretariat

	8. Junior Secondary Education

	
	Overall objective: To promote 9 years of education, which includes 2 years of junior secondary education for all

	1
	Policy adopted through state legislature and reflected in financing frameworks
	Number of countries who have developed national policy to provide 2 years of junior secondary education
	Count of number of countries who have developed national policy to provide junior secondary education
	Special 

survey
	
	
	SADC secretariat

	2
	Planning, implementation and monitoring
	Number of countries who have documented strategy for planning, implementation and monitoring of junior secondary education
	Count of number of countries who have strategy in place for planning, implementation and monitoring of junior secondary education
	Special survey
	
	
	SADC secretariat

	3
	
	Number of countries who have national budget for junior secondary education
	Count of number of countries
	Special survey
	
	
	SADC secretariat

	4
	
	Enrolment in lower Secondary (ISCED 2) by total and by gender
	Enrolment in lower Secondary (ISCED 2) by total and by gender
	EMIS annual census 
	
	
	member states

	5
	
	Gross enrolment rate for lower secondary (ISCED 2) all programs by gender 
	Gross enrolment rate for lower secondary (ISCED 2) all programs by gender 
	EMIS annual census 
	
	
	member states

	9. Technical and Vocational Education and training

	
	Overall objective: To improve the quality and relevance of TVET and utilize it as a vehicle for developing relevant human resources to drive socio-economic development

	1
	To improve the quality and relevance of TVET 
	Existence of a national TVET policy in countries
	Count of number of countries who have TVET policy documented 
	Special survey
	
	
	SADC Secretariat

	2
	
	Number of countries who have developed standards and benchmarks to improve the quality and relevance of TVET institutions
	Count of number of countries who have developed standards and benchmarks to improve quality and relevance of TVET
	Special survey
	
	
	SADC Secretariat

	3
	
	Number of countries who have created national professional associations linked to  regional professional associations
	Count of number of countries who have national professional associations linked to regional professional associations
	Special 

survey
	
	
	SADC Secretariat

	4
	
	Percentage of graduates by field of study (ISCED level 2 +3) by gender
	Percentage of Enrolment in technical and vocational programs by Total Secondary (ISCED 2+3), lower Secondary (ISCED 2)and Upper Secondary (ISCED 3)
	EMIS -Annual Census
	AU
	
	

	6
	To increase access to TVET 
	Strategy in place to increase access to TVET programs
	Count of number of countries who have strategy in place to increase TVET programs
	Special survey
	
	
	

	7
	To facilitate the exchange of ideas, broaden of knowledge base for vocational education and technical trainers
	Number of countries who have inter-country programs for exchange of ideas and broadening of knowledge
	Count of number of countries who have inter-country programs
	Special survey
	
	
	

	10. Curriculum
	
	
	
	
	
	

	
	Overall objectives: to ensure the development and provision of balanced, relevant, responsive and culturally sensitive curricula adequately supported by appropriate teaching and learning materials, in all forms and levels of Education in Member States

	1
	
	Percentage of countries that offer Life Skills Programs by level (primary, secondary, post secondary and tertiary )
	Number of countries that offer Life Skills Programs expressed as a percentage of total number of countries
	Special survey
	
	
	

	2
	Promoting the use of African languages
	Number of official African languages recognized by government
	Count of number of different official African languages in a country
	Special survey
	
	
	

	3
	
	Number of African languages used in schools as a medium of instruction
	 Count officially used African languages as medium of instruction in schools
	Special survey
	
	
	

	11. Vulnerable children

	Regional outcome

	
	Strengthened and Harmonized care and support policies and programs to support elements and are aligned to the Regional framework
	Number of Member States whose policies reflect care and support elements and are aligned to the Regional framework 
	Count of number of Member States whose policies reflect care and support elements and are aligned to the Regional framework
	Special survey
	
	
	SADC Secretariat

	
	Increased knowledge and learning on effective care and support strategies across the Region 
	Evidence-based research, documentation and sharing information and strengthen program development and implementation in member states
	
	Special survey
	
	
	SADC Secretariat

	3
	
	Number of countries with a specific HIV and AIDs policy for mainstreaming HIV and Aids into the curriculum, and monitoring teacher and learner mortality rates as well as attendance rates.
	Count of number of countries who have specific policy on HIV and AIDs or mainstreamed into the national curriculum
	Special survey/NEP
	
	One off
	SADC Secretariat

	4
	
	Number of countries with a policy and implementation strategy with regards to assistance to OVCs and learners with disability
	Count of number of countries who have some kind of assistance program for OVCs and learners with disability
	Special survey
	
	One off
	SADC Secretariat

	
	
	Number of Member States with increased capacity to implement care and support  
	
	Special survey
	
	
	SADC Secretariat

	12. Finance
	
	
	
	
	
	

	1
	Development  of control strategy of expenses per pupil for one year
	Public expenditure per student as % of GDP per capita by Primary, Secondary and Tertiary for latest year available.
	Unit costs of learners by level (total enrolment /total expenditure per level) as ratio to GDP per capita (Gross Domestic Product/total population)
	Finance/EMIS Annual census/Surveys
	AU
	Yearly
	Member states

	2
	
	Public expenditure per student in PPP US$ by Primary, Secondary and Tertiary for latest year available.
	The unit costs of learners by level expressed in purchasing power parity terms - - this means that a given sum of money, when converted into US dollars at PPP rate will buy the same basket of goods and services in all countries. This statistics is available from UIS 
	Finance/EMIS Annual census/Surveys
	AU
	Yearly
	Member states

	3
	
	Total public expenditure on education as percentage of total government expenditure
	The sum of the expenditure on education and education administration made by local, regional and national/central governments, including municipalities. Intergovernmental transfers are excluded.
	Finance/EMIS Annual census/Surveys
	AU
	Yearly
	Member states

	4
	
	Public current expenditure on education as a percentage of GDP for latest year available.
	Expenditure for goods and services consumed within the current year and which would be renewed if needed in the following year. It includes staff salaries, opinions and benefits, contracted services, resources such as teaching materials and books, and other current expenditure such as subsidies to students, households, minor equipment, minor repairs, fuel, telecommunications, travel, insurance and rents.
	Finance/EMIS Annual census/Surveys
	AU
	Yearly
	Member states

	5
	
	Public expenditure on Orphans, Vulnerable Children and Children with disability
	Percentage of public expenditure on Orphans, vulnerable Children and children with disability expressed as a percentage of total public expenditure
	Finance/EMIS Annual census/Surveys
	
	Yearly
	Member states

	Table Three: Outcome indicators

	
	
	
	
	
	
	
	

	Outcome indicators relating to all 3 member States outcomes (education outcomes)
	
	
	
	

	
	
	Number of age-appropriate children enrolled in primary school – disaggregated by age, sex, location and other vulnerabilities
	
	School Census
	
	
	Member states

	
	
	Number  of children enrolled in school – disaggregated by age, sex, location and other vulnerabilities
	
	School Census
	
	
	Member states

	
	
	Number of dropout rates – disaggregated by age, sex, location and other vulnerabilities
	
	School Census
	
	
	Member states

	
	
	Number of out-of-school children – disaggregated by age, sex, location and other vulnerabilities
	
	School Census
	
	
	Member states

	
	
	Number  of children returning to school 
	
	Special school survey
	
	
	Member states

	
	
	Number  of children completing primary school; progression rates in primary and secondary grades
	
	Special school survey
	
	
	Member states

	
	
	Number Ratio of vulnerable children to non-vulnerable children completing school 
	
	School Census
	
	
	Member states

	
	
	Number of children advancing to secondary school through external interventions 
	
	Special school survey
	
	
	Member states

	Enrolment, retention and achievement of vulnerable learners improved through strengthened responsiveness of education systems

	
	Outcome indicators relating to program strategies:
	Education policies of Member States cater for the needs of vulnerable children
	
	Special survey
	
	
	SADC

	
	
	Education Ministries include care and support for vulnerable children in planning, budgeting, resourcing and development
	
	Special survey
	
	
	SADC

	
	
	Assessment procedures in place to identify and monitor vulnerable learners 
	
	Special survey
	
	
	SADC

	Enrolment, retention and achievement improved through mobilization of school communities to provide care and support to vulnerable learners

	
	Outcome indicators relating to program strategies:
	School-based care and support initiatives with meaningful participation (in design, implementation, monitoring, etc) by community members 
	
	Special survey
	
	
	SADC

	Enrolment, retention and achievement of vulnerable learners improved through integrated services

	
	Outcome indictors relating to program strategies:
	Availability of resources through long-term agreements with partners
	
	Special survey
	
	
	SADC

	
	
	Number of vulnerable children receiving integrated services in the past school year
	
	Special school survey
	
	
	

	
	
	Referral systems established and formalized for services and continuous support
	
	Special survey
	
	
	SADC

	
	
	Linkages / engagement of the CSTL program in relevant national and sub-national initiatives 
	
	Special survey
	
	
	SADC

	
	
	
	
	
	
	
	

	Notes
	
	
	
	
	
	

	
	1 by level where appropriate
	
	
	
	
	

	
	2 EMIS manager is the overall coordinator, manager, leader of the EMIS team, statistician is a data analyst and report developer of varieties of reports, a programmer is designer and developer of a computer code for different data collection instruments. He/she is also responsible for program maintenance. Survey administrator is responsible for design, distribution and collection of varieties of data collection instruments.

	
	3 National Education Policy

	
	4 For the moment we have said it is a 'one off' task. However, the secretariat will scrutinize the situation and may decide to revisit some of the tasks after some years.

	
	5 I think it is appropriate to cover this one in the previous one by breaking down the question by country of origin.


CHAPTER 5: IMPLEMENTATION
Implementation Issues
Given that the work on indicators may take some time, and given the differential capacity of countries to provide data for the calculation of indicator values, it is imperative that a phased approach be adopted for the implementation. 

Time frames need to be developed for reporting on the indicators, based on agreed upon broader reporting mechanisms.

Deliverables

The indicator project should lead to the following deliverables:

a) Reporting frameworks/templates for use by countries and the SADC region for 2010.

b) A technical manual that includes a clear set of properties of each indicator – its definition, purpose, limitations, calculations, etc.
c) Integration of indicators into the “SADC Eye” database
d) Training on indicators (including the use of existing tools developed by regions – SADC Eye – or other organisations/countries) and uploading to the website.

The proposed set of indicators is based on list of indicators selected for monitoring SADC Regional Implementation Plan on Education and Training. These are selected for the purpose of measuring access, coverage, quality, and efficiency of the implementation. A three day technical meeting was held in Dakar to select minimum indicators to be used for 2009 COMEDAF report. These are included in the list of indicators for Regional Implementation plan well. This is in addition to existing indicators that are required by EFA and commonly found in national EMIS databases. 

The Role of EMIS in implementing RIPET:

EMIS plays a central role in monitoring and evaluating the education system. Without information there is no effective monitoring and evaluation. The EMIS units in Ministries will play a key role providing the statistics to monitor and evaluate the performance of their country on the key dimensions of RIPET. In particular they should consider the following responsibilities: 

1. Incorporating the responsibility for monitoring and evaluating the RIPET indicators into its own master plan of action.

2. Identifying the data requirements of RIPET and looking at ways to fill the data blanks that cannot be obtained from their national EMIS database. 
3. Identifying those data elements that are required that could be incorporated into the annual data collection instruments; testing the instruments in the field and applying the revised tools. 

4. Reviewing data entry, data processing and data base structures to reflect new changes.
5. Preparing the indicators report on the RIPET indicators that can be accessed through EMIS on an annual basis.
6. Strengthening partnership between all stakeholders, especially provinces, districts, other ministries, national and international stakeholders.
7. Planning and implementing strategic, structured and continuous training programs. 

8. Ensuring the quality of data collected by putting in place necessary procedures for data cleaning at different stages of value chain from instruments design to publication and use of information. 

CONCLUSION
The SADC Regional Implementation Plan on Education and Training has a significant place in the AU Action Plan for the 2nd Decade of Education for Africa, which covers large areas of education. It demands extensive information to monitor these areas, which are of interest to planners and decision-makers. The Plan’s implementation needs a continuous and well structured monitoring and evaluation mechanism in place. The requirement for information is extensive, and can only be met with great commitment of the EMIS unit in the Ministry of Education. It is against this background that this Indicators Framework is prepared.
REFERENCES
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2. [2004], Monitoring and Evaluation unit, Monitoring and Evaluation Framework for comprehensive HIV and AIDS Care, Management and Treatment Program for South Africa, Department of Health, www.doh.gov.za.
3. [2002], AIMS, An alternative strategy to operationalize the Dakar Framework for Action on Education for All, Bangkok, www.UNESCObkk.org/Aims.
4. [2008], SADC secretariat, Strategic Framework and Program of Action (2008-2015).
5. [2006], WHO/AFRO, Framework for Monitoring and Evaluation of Integrated Child Survival Interventions.
6. [2009], Narsee H., Conceptual Framework, for the Identification and Development of Indicators to Monitor Progress of the African Union 2nd Decade for Education.
7. [2007], Frankel N., Gage A. M&E Fundamentals: A self guided course, Measure Evaluation
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Main priority areas (domesticated from the AU Plan of Action):


Gender and Culture 


Education Management Information Systems


Teacher Development  


Higher Education 


Technical and Vocational Education


Quality Management


Curriculum Development, Teaching and Learning Materials


Additional priority areas (selected by SADC):


Early Childhood Care and Development


Secondary Education 


Cross-cutting areas (to be mainstreamed in the nine focus areas listed above):


Quality assurance and qualifications framework


Open and distance learning (ODL)


HIV and AIDS 


ICT in education





Principles guiding the implementation of RIPET


Human rights based perspectives become the foundation for all education policy actions.


The rights of the most vulnerable persons are respected, including girls, persons with disabilities and children affected by HIV and AIDS.


Cultural practices that encourage gender discrimination are eliminated.


Gender and culture are mainstreamed into all the priorities.


Inter-sectoral collaboration is promoted. It is recognized that the education and training sector is within a broader development agenda and it can act as a catalyst for other development sectors. It is therefore necessary to maximise sectoral collaboration.


Active involvement and participation of all key stakeholders in education and training in the region at both national and regional levels.


Allowing variable geometry and targeting in the implementation of activities.


Ensuring equitable participation, balance and mutual benefit of Member States.





Goals that RIPET aims to meet


To eliminate gender disparities and ensure gender equality, girls’ and women’s empowerment throughout the education system, while enriching the system with the positive aspects of African cultural values.


To improve the utilization of current and relevant education data for planning, decision making and monitoring at national and regional levels.  


To ensure the provision of sufficient teachers to meet the demands of education systems and to ensure that all teachers are properly qualified and possess the relevant knowledge, skills and attitudes to teach effectively. Teachers should also be properly supported and adequately remunerated, to ensure high levels of motivation


To ensure the existence of strong and vibrant institutions in the Region that produce quality, relevant and adequately skilled and educated human resources;  are actively engaged in development oriented research and teaching; involved in community service and provide  enrichment of   service to lower levels of education.  Such attitudes and competencies and promoting entrepreneurship development in the region.


To support improved access, relevance, equity and efficiency of education in the Region through the development and implementation of quality management systems at national and regional levels. 


To ensure the development and provision of relevant, responsive, balanced and culturally sensitive curricula adequately supported by appropriate teaching and learning materials in all forms and levels of Education in Member States 


To promote 9 years of education which includes 2 years of junior secondary education for all


To reduce and mitigate  the impact of HIV and AIDS  in the education sector


To promote community based early childhood development and education programs


Institutions will function in an environment of academic freedom, institutional autonomy and public accountability. 


To  improve the quality and relevance of Technical and Vocational Education and Training so that it can be utilized as a vehicle for the development of human resources for  socio-economic development by developing appropriate skills.





List of expected outcomes


Developed functional national Education Management Information Systems inter-connected to regional EMIS thus improved systematic and sector wide planning, monitoring and management of the education and training sector. 


Education achievement at all levels (access, quality, efficiency and relevance) significantly increased.


Attained gender equality in primary and secondary education.


Mobility and portability of qualifications in the region and credits are transferred within countries and across the Region. 


Availability of skilled and educated human capital especially in critical areas of development such as engineering, science and technology. 


Enrolment and achievement in mathematics, science and technology at all levels significantly increased. 


AU Plan of Action for the Second Decade of Education for Africa (2006-2015) effectively coordinated and monitored in the SADC region. 


Fully institutionalised systematic exchange of experiences and mutual assistance for education development.





Defining Monitoring and Evaluation


Monitoring is an intermittent (regular or irregular) series of observations in time, carried out to show the extent of compliance with a formulated standard or degree of deviation from an expected norm. It tends to focus on input, process and somewhat on output indicators.


Evaluation is a periodic exercise that aims to systematically and objectively asses progress towards the achievement of an outcome. It is not a one-time even, but an exercise involving assessments of differing scope and depth carried out at several points in time in response to evolving needs for evaluative knowledge and learning during the plan period to achieve an outcome. As it indicates its focus is on impact and outcome indicators.





Indicator definitions


Contextual indicators can refer to the socio-economic status of school or the governance structures of a Ministry


Input indicators refer to all the resources (e.g. human, financial, technological, information) that contribute towards the production and delivery of outputs, that is, “what we use to do the work”. 


Process indicators refer to key activities aimed at achieving outputs. They describe “what we do” and focus on the characteristics of learning environments and institutional organization. 


Output indicators refer to direct and tangible products or services of the intervention – that is “what we produce or deliver”. 


Outcome indicators provide us with the medium term results for beneficiaries. These relate to the goals and objectives of an intervention, namely “what we wish to achieve”. 


Impact indicators are a measure of direct and indirect long-term effects, whether intended or unintended, of interventions. Impact could also refer to the changes in a situation that an intervention can bring about, namely “what we aim to change”.








� Source: UIS Global Education Digest 2008


� Source: UIS Global Education Digest 2007


� Handbook on Monitoring and Evaluation for Results [UNDP]


� This section is drawn from the Conceptual Framework presented by Dr H Narsee at the AU Closed Technical Workshop, Dakar February 2009.


� This section is drawn from the Conceptual Framework presented by Dr H Narsee at the AU Closed Technical Workshop, Dakar February 2009.
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